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Teaching Meg Rosoff’s What I Was
Intended Grade: Tenth 

Intended Level: Regents or Honors
Rationale: 

Rosoff’s prose sparkles with wit, poetry, and a humor that belies its darker themes of death, old age, and a tragic adolescent romance. The novel raises many questions in the reader’s mind regarding the relationship between gender and sexuality; what does it mean to be a man or a woman? Does being a gay or a straight man or woman change that? How do we know who we are? Hilary confronts all of these questions, but he doesn’t come to concrete conclusions. The fact is that these are essential questions without definite answers, but exploring the questions should be a vital intellectual journey for all students today who live in a time when these questions are being considered in the news media, pop culture, and perhaps in their own individual lives. Exploring both the evocative figurative language of Rosoff’s novel as well as its themes of gender identity will enable students to grasp and appreciate the various ways the English language can be employed to create meaning and value. 
This unit plan incorporates writing, performance and technology methods to allow students to explore the novel, individually and in group settings.  Students will create a Photstory, perform in-class Tableaux Vivants, and film and produce their own Book Trailer. They will also have a chance to learn how to identify and describe imagery and symbolism by drawing illustrations and will dig into the minds of the characters through creative writing assignments. Overall, my goals for this unit plan are for students to learn how to critically analyze literature by studying its literal and figurative language – important skills required for the NYS Regents English exam – and to also develop an awareness of the gender stereotypes that surround them, and perhaps that they have previously been responsible for perpetuating.  My hope is that students will redefine masculinity and sexuality so that it is freed from its negative stereotypes, thereby contributing to the formation of a more enlightened community of young adults. 

Lesson 1 – Introductions
- Guessing the gender – Reading Yeat’s “Sailing to Byzantium”

- Reading covered today:  None
WHAT’S ON FOR TODAY AND WHY:

Today I will have students think about the essential question, “What defines a person’s gender?” in relation to a short excerpt from the novel which has removed all explicit references to gender (words such as “his” and “him”). Students will read the excerpt, make predictions as to the genders of the two characters, and explain why they think so. Then, students will read aloud Yeat’s poem “Sailing to Byzantium” and discuss what they think the poem’s main theme is. 

WHAT TO DO

1.  Reading an excerpt
I will begin by handing out a typed excerpt from chapter 12 of the novel which has all references to gender removed. I will not tell the students that I’ve made these changes to the text. We will read the selection as a class. I will start off the reading, and then select a student to continue reading. At the end of each paragraph, the last student to read will select another student to pick up where he or she left off. 

Afterwards, I will ask the students to write down their answers to the following question: Is the narrator a man or a woman? Is Finn a man or a woman? Underline key words and phrases in the text that support your opinion. Next, I will poll the class for their opinions. I will ask those who think the narrator is a man to raise their hand, those who think the narrator is a woman, etc. I will tell the students to write down the class percentages. Next, I will ask students to give reasons for their answers. Why do they think the way they do? We will discuss their findings. For example, if a student feels that the narrator is a girl, he might point to the evidence that Finn is described as having “superior physical prowess.” We could then discuss why males are traditionally viewed as being stronger than females, and if this is negative or positive. 

Overall this reading and discussion should take about 25 minutes. 

2. Sailing to Byzantium
I will have the students stand up in a circle around the classroom and have each student read until they come to a period or semicolon. Then the entire class will read the poem chorally. 

After the students are back in their seats, I will ask them: Who is the speaker and what does he or she want and why? I will ask them to underline what they think are the most important lines or phrases that answer these questions. We will not go over their answers now, but will return to the poem later in the unit. The point for this activity should not be to analyze and fully comprehend every line of the poem, but for students to be exposed to the poem and to think about its themes or main concerns. This should take about 15 minutes. 
3. Homework
I will distribute the books and ask students to read chapters 1-4.  I will also ask them to post an initial reaction on Voxopop responding to the following prompt: “I didn’t expect this book to be about…because…”
HOW DID IT GO?
Students have gotten a change to hear, speak, and think about a portion of What I Was before even starting the novel. If the excerpt and the poem have sparked curiosity about the rest of the book, and if students are thinking about gender stereotypes in relation to the novel, then today was successful. 

Excerpt from Chapter 12 of What I Was


A hand shot out from nowhere and grabbed my wrist.


The shock of it caused me to lose the rest of my fragile contact with the cliff and for a moment I dangled over the rocks below, scrabbling hopelessly for a foothold, rigid with terror, too terrified even to scream.  And then a head followed the hand out above me, and a body leaned out and another hand grabbed the waistband of my trousers, and half of me was scrambling and the other half being dragged thrashing up onto a ledge, which turned out to be a sort of cave, the place Finn had been telling me about when I was barely listening owing to the combined forces of pain and resentment.


It took a number of minutes for my heart to stop pounding and my breath to settle into something like a normal rhythm. Finn lay there, watching me and smiling as if someone had just told the funniest joke in the world. 


“I am not bloody laughing.” My voice had gone hoarse with terror, my eyes swam with tears, and I was furious: at Finn’s superior physical prowess, at my near-death experience, at the extent of my humiliation.


And then Finn’s expression became solemn and Finn looked at me gently, with genuine compassion. “I’m sorry,” said Finn. “I didn’t mean to frighten you.”


Frighten me? Murder me, more like. I refused to answer, preferring to exert some minuscule power by remaining silent.


The entrance to the cave was narrow, but once I managed to wriggle into a more dignified position (flat on my stomach, arms folded under my chest, feet shoved deep into the recesses of the cliff) I realized that I could stretch out with a fair degree of comfort. Physical comfort, that is. The prospect of having to climb back down kept me twitching with terror. And yet the sun beat down on the pale surface of the cliff with surprising warmth, we were out of the wind, and in the confined space Finn radiated heat and animal comfort beside me. I edged out, stretching over the terrifying drop and shifting forward until my left side settled into the graceful length of Finn’s body. In the tight space we fitted together like pieces of a puzzle.


Below us birds swooped and soared and I looked down on their backs as they flew, astonished, forgetting my fear. For that moment I was a god, with a god’s-eye view of the universe. Exhilarated, I moved to get a better look, inching farther and farther out, until Finn reached out a hand to pull me back. I hovered, held aloft by the strength and warmth of Finn’s grip, feeling the hot slow pulse of Finn’s fingers. I wanted to launch us both into the sky, to pull Finn up with me toward the sun where we’d fly like gods and never have to tumble back to earth.



Finn studied my face, amused by what was found there. The moment hovered, weightless.


I have often looked back at the moment and imagined history veering fractionally in one direction or another, imagined if I’d been a different person, or if Finn had, whether what followed would have been different story altogether and the history of the world might have changed ever so slightly around us.

Sailing to Byzantium
- W.B. Yeats
THAT is no country for old men. The young
In one another's arms, birds in the trees
- Those dying generations - at their song,
The salmon-falls, the mackerel-crowded seas,
Fish, flesh, or fowl, commend all summer long
Whatever is begotten, born, and dies.
Caught in that sensual music all neglect
Monuments of unageing intellect.

An aged man is but a paltry thing,
A tattered coat upon a stick, unless
Soul clap its hands and sing, and louder sing
For every tatter in its mortal dress,
Nor is there singing school but studying
Monuments of its own magnificence;
And therefore I have sailed the seas and come
To the holy city of Byzantium.

O sages standing in God's holy fire
As in the gold mosaic of a wall,
Come from the holy fire, perne in a gyre, 

And be the singing-masters of my soul.
Consume my heart away; sick with desire
And fastened to a dying animal
It knows not what it is; and gather me
Into the artifice of eternity.

Once out of nature I shall never take
My bodily form from any natural thing,
But such a form as Grecian goldsmiths make
Of hammered gold and gold enamelling
To keep a drowsy Emperor awake;
Or set upon a golden bough to sing
To lords and ladies of Byzantium
Of what is past, or passing, or to come.
Lesson 2 – Reading between the lines

- Understanding Subtext

- Reading covered today: Chapters 1-4 

WHAT’S ON FOR TODAY AND WHY

Today students will learn how to analyze the subtext of what the narrator and other characters say throughout the novel. This will serve as a foundation for interpreting the novel throughout the unit. I will ask students to think about this essential question: How can readers know what words to stress when reading a book? Students will learn how stressing different words in a sentence can change the meaning of it, and also learn how the tone of a line can have subtle implications to it. 

WHAT TO DO

1. Stressing out

I will begin by writing the following sentence on the board: “I didn’t say she hated her boyfriend”. I will ask seven students to read the sentence, each time they must put extra stress on a different word. After the student reads his sentence, I will ask the other students what effect putting stress on that particular word has on the meaning of the sentence. This should take about five minutes. 
2.  Subtext in everyday conversations
Next, I will place students into three groups of 8 and hand out one index card to each group member that will have one of the following subtexts on them: “I’m tired.” “I’m angry.” “I’m in love.” “I’m in shock!” “I’m bored.” “I’m nervous.” “I’m depressed.” “I’m sarcastic.” I will write the following two sentences on the board: 1. Oh, really? and 2. It’s a pleasure to meet you.
Each group member will say sentence 1 with the tone of their assigned subtext. The other members will not see each other’s cards. The rest of the group will try and guess what tone/subtext the speaker is using. The group will do the same with the second sentence. This should take about ten minutes. 

3.  Reading subtext in What I Was
Students will now apply what they have learned to sentences in the novel. I will have already prepared several index cards with the following sentences from the novel:

1. Father- “It’s time you sorted yourself out. You’re nearly a man.” SUBTEXT: Stern
1. H. - “I was barely managing to get by as a boy.” SUBTEXT: Insecure
2. Barrett - “I give him two terms.” SUBTEXT: Obnoxious
2. H. - “Was I in on a bet predicting the demise of my own academic career?” SUBTEXT: Sarcastic
3. Student - “The correct answer, scum, is Yes, sir.” SUBTEXT: Bratty
3. H. - “Yes, sir.” SUBTEXT: Sarcastic
4. Reese – “What you doing?” SUBTEXT: Nosy
4. H. – “Bugger off.” 
SUBTEXT:  Annoyed
Each member of the existing groups will get a different card.  Students who both have number 1 cards will read their lines as a pair, and so on. Again, the group will try to guess what each subtext is.  This should take about ten minutes. 
4.  “Nice to meet you, Finn.” Context and Subtext
I will have the class disperse from their groups and return to regular class formation. Next, I will ask students to turn to page 19. I will ask for two volunteers, one to be H., and one to be Finn. I will tell the students reading for H. and Finn to pay close attention to what the speaker says before and after the lines of dialogue (the context) because this will provide important clues as to how the line is supposed to be said. The first pair of volunteers will read only page 19.
We will repeat the exercise with two new volunteers, starting from the bottom of page 20 (“You can sit if you like…”) and ending at the bottom of page 21. 

And again we will repeat the exercise with two new volunteers, this time reading only page 22. 

This should take around 15 minutes.

5. Homework

Read chapters 5-9. As you read, every time you see the words “fantasy,” “desire,” “guilty,” and “warmth,” underline them. This will tie into tomorrow’s lesson.
HOW DID IT GO?

To assess today’s activities, look to see that all students are participating equally in their groups. If the students are grasping the concept of subtext, then the final two activities should demonstrate that they are imbuing the lines of dialogue from the book with an appropriate tone. 

Lesson 3 – Word Webs
- Connotation vs. Denotation – Word Webs 
- Reading covered today – Chapters 5 – 9

WHAT’S ON FOR TODAY AND WHY

Today, students will learn that words have denotations as well as connotations, and that connotations can add many shades of meaning to a single sentence. They will closely analyze several words used in these chapters, and connect the meanings of the word to reveal the psychology of H. The essential question I will pose to students will be: How do connotations of words reveal meaning?
WHAT TO DO

1. Brainstorming Word Webs

I will divide the class into six groups of four; each group will be assigned a word they were asked to look for in last night’s reading: Fantasy, Desire, Envy, Guilty. I will ask them to work together in their group to brainstorm any words or idea or images that come to mind when they think of that word. They will place the word in the middle of a blank page, and write the words they think of around the center.
i.e. 

illusion                                                           dream     

unreal

ghost




        perfect

One member from each group will then transfer their results to the board. We will discuss their findings as a class. This should take about ten minutes.
2. Writing free verse poems
I will ask the students to use the four central words and six words from anywhere else on the word webs and write a short free verse poem using those words as a basis. The students will already have experience in writing free verse poems.  Afterwards, I will ask for volunteers to read their poems out loud. I will ask the students: Why did you choose the words you did? What associations or memories do you have with the words you chose? This should take around ten minutes. 
3.  Connotation and Denotation with H.

I will pass out a handout with the definitions of the four words on them and explain the difference between denotation and connotation. I will ask them to compare their word webs with the dictionary definitions. What differences or similarities do they notice? 

I will ask the class to now consider what the four words, all used by H., suggest about H.’s personality and feelings for Finn. I will tell them to turn to the pages where they underlined those words and respond to the following questions (given to them on the same handout as the definitions) After ten minutes we will discuss their answers as a class.
4. Homework
Have students read chapters 10-15. Ask them to select one passage in the reading that creates a lot of mental pictures that they like for tomorrow’s class.

HOW DID IT GO?

To assess the effectiveness of today’s activities, look to see that all students had an equal share in their group work, put effort and thought into their poems, and most importantly are connecting the connotations of certain words to characters’ thoughts and feelings. 

Denotations

fantasy -  a. Imagination; the process or the faculty of forming mental representations of things not actually present. Also personified. Now usually with sense influenced by association with fantastic or phantasm: Extravagant or visionary fancy.
  In early use not clearly distinguished from 3; an exercise of poetic imagination being conventionally regarded as accompanied by belief in the reality of what is imagined. 

    b. A mental image. 

    c. A product of imagination, fiction, figment.

desire - 1. The fact or condition of desiring; that feeling or emotion which is directed to the attainment or possession of some object from which pleasure or satisfaction is expected; longing, craving; a particular instance of this feeling, a wish.

guilty - 1. That has offended or been in fault; delinquent, criminal. Now in stronger sense: That has incurred guilt; deserving punishment and moral reprobation; culpable. Often absol. 

    b. transf. of the instrument with which, or the scene where, a crime is committed; or the like. 

    2. That has committed a particular offence or crime, or is justly chargeable with a particular fault. Const. of. 

    [image: image1]b. absol. as n. The person who is guilty. Obs. 

    c. In playful or ironical use.

warmth -   1. A moderately hot or pleasantly heated state of the atmosphere, esp. as an essential of physical comfort and well-being; a temperate heat radiating from the sun, a fire, etc. 

    b. fig. 

    2. The natural heat of a living body; vital heat.

Note: All definitions taken from the Oxford English Dictionary
Connotations

Answer the following questions using evidence from the novel to support your answers:

1. What does H. mean when he says (on p. 23) that he doesn’t mean the word “fantasy” “in that way.” Do you believe him? Why or why not?

2. H. says that sitting in Finn’s room he is “swept by desire – to escape the dully tyranny of everyday life…To be Finn.” (p. 26) What kind of desire do you think H. is here expressing? What other kinds of desire are there? Which type of desire do you think H. has for Finn?

3. On page 29, H. says that “envy” is “not nearly strong enough” to describe what he is feeling. Why does he feel this way? Why isn’t envy a strong enough word for H.? Using what you know about the word “envy,” what does this suggest about H. and Finn’s relationship?

4. H. says that he feels both “guilty and excited” (page 40) when he enters Finn’s empty hut. Is H. an unwanted intruder into Finn’s life? What do you think? Why does H. feel so guilty? How do you think Finn feels when he finds him?
Lesson 4 – Imagery 

- Analyzing imagery using comic strips – Introduction to Photostories

- Reading covered today – Chapters 10-15

WHAT’S ON FOR TODAY AND WHY

Today students will identify specific instances of imagery in the assigned reading and discuss what effect these literary devices have. My essential question for today will be: Why is imagery important? Since they have already been introduced to the literary terminology of imagery, we will begin by an analysis of sections of the novel. Afterwards, I will introduce the Photostory project to them which will be an excellent tool to apply what they know about imagery, figurative, and technology.
WHAT TO DO

1. Homework review 

Ask students to volunteer the sections of the text that they thought conveyed the most mental pictures. Ask them what types of sensual imagery are at work in their passage? – Visual? –Auditory? –Tactile? –Olfactory? This discussion should take about five minutes.
2. Comic strip imagery

I will now divide the class into six groups of four and hand out a worksheet on visual imagery. I will tell the students to work together to create a four bubble comic-strip that conveys the images of their assigned passage.  I will verbally tell them what passage they have been assigned. Each group member will be responsible for designing one of the images, but they are free to help each other and give each other ideas. After they finish, their comic strips will be posted on the class bulletin board.  This assignment should take about twenty minutes. 
3. Photostory assignment
I will explain that each student will be responsible for turning part of the novel into a one minute Photostory. Then, on Monday we will show all of the photostories in order, thereby covering all of the chapters. Before handing out the assignment sheet I will show the class my own Photostory on Virginia Woolf’s To The Lighthouse. I will ask the class to pay attention to what they hear and see as they watch the short video.  Since the students will already have had experience recording their own podcast using Audacity, they will be familiar with the audio aspects of recording and editing.  
Afterwards, I will ask them what they noticed when watching: i.e. background sound effects, music, images, transitional movements between frames, the panning of the camera to highlight different objects. I will tell them that they will be expected to include the same things in their photostory. Each student will be assigned (decided beforehand) either one or two pages to cover in their photostory. I will allow them to use personal photos, artwork, or images found on Google for the project. For sounds and music, I will direct them to the following websites: garageband.com soundeffects.com.  I will give a brief tutorial of how to use Photostory. Then I will hand out the assignment sheet. This should take up about 20 minutes.
4. Homework
Have students read chapters 16-20 and begin work at turning their assigned page into a Photostory – search for images, begin recording, etc. 

HOW DID IT GO?

The primary method of assessment will be on the comic strip activity. Students should have demonstrated mastery of analyzing imagery – an ability to turn the written images into visual images. In selecting what images to draw students will show their ability to discern the most crucial elements of the story. Even if all students don’t have the best artistic skills, they will be assessed mainly on their analysis skills. Did they show facial expressions? Did they capture the details of the setting? Were they able to visualize the images in their mind and on the page? If yes, then the students have completed this task successfully.

Comic Strip Imagery
For this assignment, take your assigned paragraph and turn it into a comic strip! You only have four boxes, so choose the four visual images that you feel best conveys the meaning and mood of the passage. Use colored pencils only. Make sure you incorporate the details of the passage into your artistic rendition. For example, if H. says that Finn smashed the crab with a hammer, don’t draw a saw.  If the passage says that the cat eats the crabmeat “delicately,” would you draw the cat attacking the food ravenously? Think about how the describing language creates mental pictures. Think about how facial expressions can convey mood. In the rectangle at the top of each box, write the sentence (or key phrases if there isn’t enough room) from the book that you are drawing. Don’t worry about whether or not you consider yourself a good artist – thinking skills are more important here!

1.  “Gripping the first live crab in one hand, he plunged a small sharp knife through its mouth and up between is eyes. Next he pushed it into the crab’s underside, cut along the center line, ripped off the top shell, dug out the squashy brown lungs, and tossed them outside to the seagulls. He twisted the claws off, smashed them with a hammer, and then tossed the broken creature and its parts into the smoking frying pan.” p. 66

2.  “In January the evenings came early. We had to light the lamps before we ate. By then, the last glow of sunset had gone, leaving behind an almost full moon that reflected brightly off the sea, casting sharp daylight shadows. I told Finn that I had to go and reluctantly changed back into my clammy school clothes. He walked with me as far as the causeway, pointing to the easiest crossing place.” p. 67

3.  “Then, without a pause, he was off, slipping into the boat like a gymnast, one hand one either side of the cockpit, settling quickly, and in the same movement beginning to paddle; left-right-left, smooth and expert. I didn’t understand how he remained steady in such a fragile-looking craft, but he and the boat cut through the water with easy grace, as if the sea were a pond on a still day in June. He was nearly out of sight behind the swells when I saw the tiny craft swerve neatly to face the shore, and there he was, gripping a red buoy in one hand. I watched as he hauled the trap up, transferred its contents to a deep canvas bag, and then paddled to the net. Now that I knew what to look for, I could see the buoys, five of them, strung out in a line parallel to the coast.” p. 64

4.  “In my impatience, I arrived at the beach an hour early on the first Sunday morning of the January term. The outgoing tide still covered the causeway in a foot of frigid green water, but I was unwilling to hang about in the cold. Removing shoes and socks and rolling up my trousers, I plunged in, finding myself first ankle-deep, then knee-deep, and then, panicking, thigh-deep in icy water and mud, overstuffed satchel balanced on my head, unable (and unwilling) to turn back. I lost all feeling in my feet almost immediately, which rendered me even more clumsy than usual. My arms ached with the weight of the heavy bag.” p. 58 

5.  “After another agonizing mile I noticed that the dunes had evolved into cliffs, and now rose steeply – thirty, forty, fifty feet up into the bright sky. Finn stopped, stepped back with his eyes shaded against the glare, scanned the surface of the cliff, turned, and without a word of warning began to climb. 

I stood below, staring up after him. He climbed like a monkey, quick and agile, finding hand-and foot-holds where none existed. I didn’t have a clue where he was headed; the sun’s uniform glare erased all features from the surface of the cliff. But, ever the dutiful acolyte, I dug my toes into the soft chalk, pulled myself up, and followed the leader. Slowly.” p. 79

6. “Below us birds swooped and soared and I looked down on their backs as they flew, astonished, forgetting my fear.  For that moment I was a god, with a god’s-eye view of the universe. Exhilarated, I moved to get a better look, inching farther and farther out, until Finn reached out a hand to pull me back. I hovered, held aloft by the strength and warmth of his grip, feeling the hot slow pulse of his fingers. I wanted to launch us both into the sky, to pull him up with me toward the sun where we’d fly like gods and never have to tumble back to earth.” p. 82

‘

What I Was Comic Strip



Creating your own Photostory
For this project, you will work on your own. Your job is to take one or two pages from the novel and turn it into a Photostory. Search for pictures that show what the book talks about – be creative and original! Alter your voice when you speak as different characters – but make sure the narrator’s voice is consistent. Read the text passage carefully for clues as to what sounds you might hear in the scene you are reading (does the scene take place near an ocean? are there doors that open and close? is there laughter? footsteps?). Choose some background music that has a similar mood as the passage you are reading.  

The requirements for the Photostory will be:

-use Photostory for Windows or an equivalent program.

- must include all of the narration and dialogue in the assigned portion

- should not exceed 1 minute in length

- should include at least 6 different images

- should include at least 3 different background noises

- should have background music without lyrics

-the background music and sound effects should not drown out the speaker

-email your project to me when done. I will post it on the class website
You may use personal photos, artwork, or images found on Google for the project. 

For sounds and music, check out the following websites: http://garageband.com http://findsounds.com 

- Try to find ways to be creative and original!

Lesson 5 – Figurative Language

- Metaphors – Similes – Symbolism

- Reading covered today – Chapters 16-19

WHAT’S ON FOR TODAY AND WHY

Today students will discuss the use of figurative language in chapters 16 to 19. By using a jig-saw activity, the students will teach each other what they have noticed about metaphors, similes, and symbolism in the text. The essential question for the day will be: How does the use of figurative language create meaning in the text? How is figurative language different from literal language? Afterwards, the students will have time to ask questions on their photostories. 

WHAT TO DO

1. Jigsaw activity

Students will already have been introduced to and be familiar with the terms “metaphor,” “simile” and “symbolism.” For this activity, I will give each student a number: 1, 2, 3, 4, 5, or 6. The groups will be responsible for:

Group 1 – Identify and analyze any metaphors or similes you find in Chapter 16

Group 2 – Identify and analyze any metaphors or similes you find in Chapter 17

Group 3 – Identify and analyze any metaphors or similes you find in Chapters 18 and 19

Group 4 – Identify and discuss the possible significances of any symbols you find in Chapter 16.

Group 5 - Identify and discuss the possible significances of any symbols you find in Chapter 17.

Group 6 - Identify and discuss the possible significances of any symbols you find in Chapters 18 and 19. 

I will give each group fifteen minutes to discuss with each other. Each person will be responsible for taking notes on the discussion. They should come up with at least two examples of figurative language with an analysis of the language. What image does it create? What comparisons does it make? Why do you think these comparisons (to characters or setting) are made? I will write these questions on the board. I will be walking around the groups to make sure that the students are staying on task, discussing the assignment at hand. For example, the symbolists might point out the recurring image of “the hut by the sea” or the ocean and consider that it is symbolic of the past, or an ancient time before advanced technology.
Then I will switch the students around – so that the students are no longer in the same group but with other group members. For example, the four Group 1 members would disperse so that the groups would look something like this: 1, 2, 3, 4; 6, 3, 4, 1; etc. Each member will be responsible for conveying what they discussed in their group. This way, each student will get a chance to teach the group. I will give the groups 10 minutes to discuss and then switch the groups again for another 10 minutes.  The whole activity should take about 35 minutes. 

2. Photostory questions

Now I will give time for the students to ask questions regarding their project which is due the first class day after the weekend. I will ask them if they have comments, questions, or concerns. 

3. Homework

Continue working on the Photostory over the weekend. Remind students to email me their projects by Sunday night so that I can post it on the class website. 
HOW DID IT GO?

Look to see that all students are contributing equally in their groups, and are all helping in teaching the other group members. Check to see that the students are discussing specific examples of figurative language and making intelligent guesses as to the significance of different symbols. 
Lesson 6 – Photostory presentation

- Reading covered today – Chapters 16-19

WHAT’S ON FOR TODAY AND WHY

Today we will watch the students’ creations. Hopefully, they have all completed and turned in their assignments. The students will be motivated to pay attention to all of the projects because they have contributed projects themselves. Today should be an engaging way for students to “re-read” chapters 16-19.
WHAT TO DO AND WHY

1. Watching the Photostories

Using a Smartboard or computer projector, the class will watch the 24 Photostories in order. Afterwards, I will ask the students to complete a short self-assessment of their work to see what they learned in doing the project. This will take up the entire class. They will hand in the self-assessment at the end of class.
2. Homework
Read chapters 20-22. 

HOW DID IT GO?

To assess the final Photostory project, look for the following:

Did the student 

- fulfill the requirements set out in the assignment sheet

- demonstrate a good understanding of the text passage?

- show creativity and originality? (Yes, this category is subjective in grading)
- choose appropriate images, sounds, and music that fit the mood?
Self-assessment for Photostory
Take some time to answer the following questions. There are no wrong answers!

1. What was your favorite part of this assignment and why?

2. Why did you choose the images you did?

3. Why did you choose the sound effects and music you did?

4.  If you could make any changes to your project, what would they be and why?

Lesson 7- Real Men
- Gender stereotypes – Sexual orientation
- Reading covered today – Chapters 20-22

WHAT’S ON FOR TODAY AND WHY

Today we will delve into an important topic of the book – sexual orientation and gender stereotypes. The theme of what it means “to be a man” comes up frequently and students should consider why H. is so ostracized by his male peers. The essential question today will be: What does it mean to be a man?  

WHAT TO DO AND WHY

1.  What makes a man?
I will poll the students to this question: Which celebrities, political figures or entertainers from today or the past do you think best exemplify masculinity? I will write some of their answers on the board. Then I will ask the students for suggestions as to the characteristics, qualities of the men. – What do they look like? – Are they physically strong or weak? – Are they considered smart or dumb? – Are they considered dangerous? – Influential? – Powerful? Cool?
I will then ask them to write down what five characteristics or qualities they think should define what a man is. Do they agree or disagree with what society says is masculine? I will then put them in pairs to discuss their answers with their partner. This should all take about ten to fifteen minutes.

2. Sitcom stereotypes
I will show a brief, two minute clip from “24” off of hulu.com http://www.hulu.com/watch/1843/24-jack-and-the-thumb
Afterwards, I will ask the students to describe in what ways Jack Bauer is masculine in the conventional sense. Do they view Jack as a hero, or not? Is he “manly”? What does “manly” mean according to “24”? This will all be done in a class discussion.
I will ask the students pick their favorite TV show and pick one of the male characters and write a brief paragraph describing his qualities, reputation, and characteristics.  Do they think he perpetuates or challenges the traditional male stereotype? I will allow some time to hear their answers. This should all take fifteen minutes.

3. H’s Gender Identity
I will pose the following question to the class. They should cite from the novel for all answers: 
Do you think H. is masculine? Why or why not? 
After listening to their responses, I will ask them this question: Do you think H. is homosexual? Why or why not?

Then I will ask them: Is it possible to be both masculine and homosexual? Why or why not?
Is a person’s gender related to sexual orientation?

 Do you think Finn is masculine? Why or why not?

This will take around fifteen minutes.

5. Homework
Read chapters 23-26. 
Go to the following link and watch Joe Jackson’s music video for “Real Men.” http://www.youtube.com/watch?v=41FNXkY9VZY&videos=9r5HcXGRd3U&playnext_from=TL&playnext=1
Afterwards, read the lyrics at the following link: http://www.songmeanings.net/songs/view/3458764513820552192/
What do you think Joe Jackson means when he says “we wonder who the real men are”? What is the tone of this song? How do you know? Create a free account with songmeanings.net and post your comments under the song. 

HOW DID IT GO?

Today should have been a lively and tactful discussion about gender stereotypes and sexual orientation. If students showed a respect for each other’s opinions and were able to contribute thoughtfully and appropriately to all of the class discussions, then today was successful. 

Lesson 8 – Characterization
- Character studies – Dramatic skits 
- Reading covered today – Chapters 23-26 
WHAT’S ON FOR TODAY AND WHY

Today students will get a chance to delve into the personalities of the characters by performing skits based on scenes in the text involving the characters. This will allow students to analyze the techniques Rosoff uses in order to convey a character’s personality. The essential question for today will be: How do writers create memorable characters? 
WHAT TO DO
1. What do Rocky Balboa and Annie Hall have in common? Character!
I will ask students to think of the most memorable character they’ve ever met in a movie. By memorable I mean a character who is iconic, whose mere name can summon up a whole host of personality traits and physical characteristics. Examples may include: Indiana Jones, Darth Vader, Rocky Balboa, Erin Brockovich, Don Corleone, Annie Hall, etc. What is it about that character that makes them so memorable? I will give time for the class to discuss their thoughts. This should take around five to ten minutes. 
2. Dramatic skits

I will next tell the class that we will be performing skits based on selections from today’s reading.  I will give each group a script and assign various students the following parts: H.1, H.2, H. 3, Finn 1, Finn 2, Reese 1.
Group “1” will be responsible for reenacting Chapter 24. 
Group “2” will be responsible for reenacting Chapter 25.

Group “3” will be responsible for reenacting Chapter 26. 

The rest of the class will serve as directors – they will tell the students where to stand/sit and how to move, how to say their lines, what props to use (from the communal prop bin), etc. Students will already have experience acting as directors from a previous unit utilizing Michael Tolaydo’s acting and directing principles. I will coach the class to ask questions geared towards the appropriate emotions and actions of the actors. Examples: How concerned should H. be when he sees Finn? Should Reese act genuinely scared for H.? Is Finn acting delirious or just plain rude when H. comes to help him? 
The two groups will present their skits. Afterwards, I will ask each student to write down three adjectives that describe the way H., Finn, and Reese were presented in the skits and if they think Meg Rosoff would agree that the actors portrayed the defining traits for each character.  I will then tell them to share their thoughts with their neighbor. This activity will take around 30 minutes. 
3. Homework
Read chapters 27-30. Select 2 key lines (either dialogue or H’s narration) from the chapters that you think best summarize H.’s and Finn’s personalities. Post a recording on Voxopop defending your choice for the essential “H.” and essential “Finn” quote, using supporting evidence from the novel. Comment on what other students have said. 
HOW DID IT GO?

To evaluate today’s performance, check to see that the student actors were involved in portraying their characters and that they responded readily to the suggestions of the student directors. Look to see that all students made connections between the novel and the skits; this will be evident in their performance and their discussion with their partners. 
Skit from Chapter 24
H. 1
How are you?
FINN 1

Fine.

H. 1

You look lousy. Remember I told you about glandular fever at school? I think that’s what you got.

FINN 1

(Points to empty glass of water)
H. 1

(Gets a new glass of water, brings it to Finn, and begins to unpack his bag)

Look what we have here!

FINN 1

(Tries to drink water; stops.)

H. 1

Time for your tablets. Come on, it’ll help you feel better, there’s a good boy.

FINN 1

(Knocks the cup out of H.’s hand)

H. 1

What the hell are you doing? You think I’m here for the fun of it?

FINN 1

Well go then!
Who asked you to come here?

Skit for Chapters 25 
H. 2

You scared me for a minute there.

(Feels Finn’s head for temperature)

FINN 2

(silence)

H. 2

Never mind, you can have a bath when the water heats up.

FINN 2

(silence)

H. 2

Okay, let’s do it.

FINN 2

(Shakes his head no)

H. 2

Come on, Finn. I haven’t got much time, and I’ll have to make the bed again too.

FINN 2

I want a chair.

H. 2

Are you okay? I’ll get you a towel

FINN 2

I’m okay now…I’ll do that.
H. 3

Oh, for the love of buggering Mary mother of buggering Christ what is wrong with a little help? Just let me get on with it!

(Sifts through blankets on bed)

Oh God. Oh God, Finn. What’s all this?

FINN 3

(silently crying)
H. 3

Jesus Christ, Finn.

FINN 3

Go away. Go away!

H. 3

Don’t worry, don’t worry. I’m going for help!

Skit for Chapter 26

H. 3

What do you want?

(grabs Reese by the front of his shirt)

REESE 1

Don’t, you can’t…don’t go back to school, they’ll, they’ll – 

H. 3

They’ll what?

REESE 1

I had to tell them. They threatened me and – 

H. 3

Tell them what?
REESE 1

Gibbon and and – 

H. 3

Tell them what?
REESE 1
A-b-b-bout you and the the…

Lesson 9 – Living Pictures
 – Tableaux Vivants

- Reading covered today – Chapters 27 – 31
WHAT’S ON FOR TODAY AND WHY

Today students will consider how deciding how to transform a scene in a novel into a staged performance involves important decisions that reveal a reader’s interpretation of a text. My essential question for the day will be: What does acting out a scene from a novel require readers to think about? The students will begin work on staging and acting out tableaux vivants, which they will perform in front of the class the next day.

WHAT TO DO
1. Tableaux Vivants (Day 1)
I will begin by explaining what tableaux vivants are, and compare them to “frozen statues.” The students will arrange themselves in certain positions. One by one, each actor will “come to life,” speak a significant line, move into a different position and freeze again. The ending tableau will obviously look very different than the beginning and reflect the lines that each character spoke.
I will begin by dividing the class into four groups of 6. I will tell the class that there will be six roles: 3 actors, 1 director, 1 writer, and 1 narrator.  
The actors will be responsible for acting out the parts of the character in their scene.

The director will be in charge of telling the actors how to stand, move, speak, etc. 
The writer will be responsible for deciding what each action the character will performed, what lines should be said, by whom, and in what order, etc. Some dialogue may have to be invented for characters that aren’t given lines in the novel. 
The narrator will be in charge of introducing the tableau by explaining who each character is and identifying the scene, and closing the tableau by explaining why certain lines and actions were chosen. 
I will inform the students of what their roles require. 

The following scenes will be acted out:

Chapter 27: H. watches Reese drown. Characters needed: H., Reese, Storm (personified)

Chapter 28: H. discovers Finn is a girl. Characters needed: H., Finn, Nurse/Doctor (can be played by the same person)

Chapter 29: Hilary is questioned by the police. Characters needed: H., Police officer, Waiter
Chapters 30 and 31: Hilary works for the Witch. Characters needed: H., Finn’s Witch, Girl

I will ask each group member to assume a role. The entire group should help the writer in choosing what parts of the story to include, and what lines they wish to say, and in what order they should speak the lines. The line chosen can either reveal a person’s character, a feeling, or a crucial moment in the plot. I will give each group a hand out which they must each complete individually. This should take about 20 minutes.
2. Rehearsal (Day 1)
I will give the students time to work on and rehearse their tableaux. I will encourage them to bring costumes and props for tomorrow’s performance. I will circulate around to each group to see how they are managing, and offer suggestions. This will take up the remainder of class time. 

3. Homework (Day 1)
I will tell the students to make sure they memorize their lines for tomorrow’s performance, as well as the order in which they are speaking.
4. Performance (Day 2)
I will give the students ten minutes to rehearse their performance. Then the groups will perform their tableaux in the order of the book. (Chapter 27, 28, 29, 30 + 31)

After each tableau I will ask the class to consider what the lines spoken reveal about the characters’ personality, as well as the overall themes of the novel. Were any symbolic colors or props used? Discuss the possible significances of the group’s decisions to choose certain lines and actions to present. How might they have done it differently?

5. Homework
Have students read chapters 32-34 and write a diary entry from the perspective of Finn. The assignment will be handed out in class.

HOW DID IT GO?

To assess the tableaux vivants, look for the following:

- Did the writer choose appropriate lines and actions for the characters?

- Did the director guide the actors to convey their lines with the proper emotion?

-Did the actors and narrator memorize their lines and perform them with poise and confidence?

- Was the tableau easy to understand, engaging, and creative?

To assess the diary entries, look for the following:

- Did the student show an understanding of Finn’s character?

- Did the student offer a sincere compliment to other students’ work?

Tableaux Vivants for What I Was
Group Members:

1.



2.



3.

4.



5.



6.

	Actor
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	Speaking Order
	Line
	Action

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Write an opening that identifies the scene and each character’s role:
Write a closing that will explain why you made the choices in dialogue and action that you did:
The True Diary of Finn – Creative Writing Assignment
On page 206, Hilary says: “For many years we had an arrangement. I traveled to see Finn, self-contained and poised as ever, with the same rare smile, still with short hair like a boy’s. She always welcomed me gladly, a little absently, secure in my affections while offering only the smallest sliver of herself in return. And what would be different about that?” 

Write a diary entry from the perspective of Finn describing one of the times Hilary comes to visit her. What is she thinking about? What is she feeling? What do they talk about? How much time has passed? What has Finn been doing in the meantime? Be creative! Post your diary entries (minimum 500 words) on your online class blog. Read each other’s stories and comment on at least two of your fellow classmates’ stories by completing the following sentence prompt: “I really like the way you…”
Lesson 10 – Yeats Reconsidered
-Poetry analysis – Comparative analysis 

- Reading covered – Chapters 32-34

WHAT’S ON FOR TODAY AND WHY
Students will return to Yeat’s poem, “Sailing to Byzantium.” This time we will take a closer, more in-depth look at the poem and connect it to themes of What I Was – in particular the theme of reflecting on youth from the perspective of old age, and the desire for something in life that will transcend reality: for the speaker of the poem it is art; what is it for Hilary? Students will read a magazine article that references the poem and connects it to political events from the recent past. 

WHAT TO DO

1. Poetry Out Loud

Begin with a choral reading of “Sailing to Byzantium.”Then have the students stand up in a circle. Instruct each student to read until he or she comes to a period or semicolon. Read the poem twice in this manner. This should take five minutes.
2. Drawing for Clues
Ask students to work with a partner and circle what they both think is the central image of each stanza and draw a picture of it next to it. They should be writing on the same handout given at the beginning of the unit. For example, for the first stanza they might draw an ocean filled with fish swimming, or a couple in one another’s arms. For the second stanza they might draw a scarecrow on a stick in “tattered” clothes, etc. I will ask students to volunteers what images they decided to draw and why. Why did they think that image was so important? This should take ten minutes.
3. Mechanical birds
I will explain that the last image the speakers gives is of a golden mechanical bird singing “of what is past, or passing, or to come.” I will ask them what they think the speaker means by this. Why does he want to become a golden bird? Why might he want to talk about the past, present, and future? What does he think about the future? Does he want to become a work of art? Why doesn’t he instead want to be young again? We will discuss their thoughts as a group. This should take ten minutes.
4.  Harper’s article
I will distribute the following handout with the image on it (not the article) and read the article out loud to the students. I will ask them to take a few minutes to answer the following questions: 

The author speaks about the “plight of being an old man in a country that values youth.” Where is the evidence for this in the poem? Do you agree that today’s culture values youth over old age? Why or why not?
We will discuss their thoughts and findings as a class.  This should take fifteen minutes.

5. Homework 
Have students reread the last chapter of the novel and pay close attention to the last line. It is the same as the last line as Yeat’s poem! Ask students to write a short paragraph (five to ten sentences) explaining why they think that this is the case. What do the poem and the novel have in common? Ask them to compare the themes of the poem and the novel as a whole.  They should post their writing on their online class blog. 
HOW DID IT GO?
To assess today’s work, look to the homework assignment to gauge whether or not students have grasped the similar themes of old age versus youth, nostalgia for an irretrievable time, as well as the desire to transcend mortality. 
Harper’s Magazine – August  31, 2008

Yeats’s Sailing to Byzantium

[image: image2.jpg]



Christus Pantocrator is flanked by Emperor Constantine IX Monomachos and Empress Zoë in this Hagia Sophia mosaic from 1020 CE. Licensed by Écrasez l’infâme under Creative Commons Attribution ShareAlike 2.0.

That is no country for old men. The young
In one another’s arms, birds in the trees
—Those dying generations—at their song,
The salmon-falls, the mackerel-crowded seas,
Fish, flesh, or fowl, commend all summer long
Whatever is begotten, born, and dies.
Caught in that sensual music all neglect
Monuments of unageing intellect.

–William Butler Yeats, Sailing to Byzantium first published in The Tower (1927) in: The Collected Works of W.B. Yeats vol. 1, pp. 197-98 (R. Finneran ed. 1983)
Teacher’s copy:

Is this yet a country for old men? As Republicans gather in the Twin Cities, prepared to nominate their oldest first candidate for president ever, 72-year-old John McCain, that’s a question hovering in the background. A question of poetical introspection turned into Realpolitik. Indeed, the desire to avoid or negate this question may underlie the surprising decision to pick 44-year-old Sarah Palin as his running mate.

But the plight of being an old man in a country that values youth is just one of the many strands of this complex, sentimental yet transcendant poem by Yeats, surely one of his truly great efforts.

Examined alone from the perspective of geography, this work is a marvel. It describes a voyage to Constantinople, or does it? The salmon-falls and mackrel-crowded seas surely speak of an island between Britain and the North Atlantic, and not the calm and turquoise waters of the Bosphorus and Aegean. Can we doubt where this voyage begins? But it begins with a recognition of the frailty of human existence–”an aged man is but a paltry thing,” the poet writes, a “tattered coat upon a stick.” Yes, the voyage begins in Ireland, but it is more precise to say that it begins at an age, a point of consciousness of human decay, of proximity to death.

This voyage is a journey in time at least as much as space. It is a voyage backwards, a search for a golden age whose memory radiates like those gold-coated mosaic stones. Byzantium is the perfect image not least because it is a lost culture. It ceased to be before the dawn of the sixteenth century. It was supplanted by something alien–in the hysterical cries of its last leaders, by the onslaught of murderous barbarians. With its fall, a culture was extinguished. Or was it in fact? Byzantium was lost, but it remained a vision, a beacon for civilizations in the East and West. A new Byzantium was born, a city in the realm of ideas.

Does Yeats seek out the traces of this lost culture? They are woven through the poem, but they surely are not his ultimate object. Is it not instead the “artifice of eternity”? Typical of Yeats, the images here are Christian, and the words themselves suggest a theology of sorts. But it seems that Yeats’s meaning must lie elsewhere, in the quest for a homeland for old men. The voyage that Yeats has undertaken surely is an internal one, a search for resolution at the end of a life devoted to art. Was this a life well spent? And will his labors provide guidance, sustenance, meaning to those who follow in his wake? Is this not also the ultimate question put by the muted voices of those lords and ladies of Byzantium, the question of what is past, or passing, or to come?

- Anonymously contributed.
Lesson 11 – Book Trailers 

-Summarizing the novel – Genre of book trailers

WHAT’S ON FOR TODAY AND WHY

Today I will introduce the students to their culminating project for the novel. I will ask them to work in groups and film a short, one to two minute book trailer that will give basic information about the book, convey the book’s main themes and atmosphere, and most importantly interest viewers in reading the book. They will be posting their final project on Youtube, and we will be having a special premiere the next week in class.  This project will allow students to demonstrate what they have learned about the book, especially its themes of redefined masculinity and young love, as well as its poetic descriptions of the beach coupled with H.’s own sarcastic, self-deprecating humor. They will have to do close reading of the text in order to convey the novel in a visual format. 
WHAT TO DO

1. Genre of book trailers (Day 1)
To start off, I will begin by showing the following two book trailers:

Stephanie Meyer’s Twilight:  http://www.youtube.com/watch?v=Qgci5Z2ukOU (This is a well made student production, and I think students will be interested due to the book’s popularity and the fact that it was made by students and not professional film makers).
Meg Rosoff’s How I Live Now: http://www.youtube.com/watch?v=ZrIMYpyYX7A&feature=related (This was made by student filmmakers and won the 2006 Kirkus Review Teen Book Video Award.)
After each trailer, I will ask the class what they noticed about the video: Its length, Type of music used, Amount of voiceover, Transitions, etc. Together we will come up with a list of criteria the students think that book trailers should include. I will guide them so that the list includes the following:

- One to two minutes in length

- Multiple short clips that change frequently. (Think movie trailers) 
- Features narrator voiceover 

- Highlights and condenses the most exciting parts of the novel

-Background music that conveys the same mood as the novel: (Happy and light, sad and brooding, etc.)

- Credits the author and the title of the book at the end.
I will also allow for students to contribute their own thoughts as to what book trailers should include and add these to list if they are appropriate.  This should take about ten minutes.
2.  The Final Project (Day 1)
I will now divide the class into six groups of four and instruct them that they will each be creating a book trailer for Meg Rosoff’s What I Was. They will have two weeks to complete the project; at the end of the two weeks we will be having a special trailer premiere night at the school to which their friends and family will be invited. Students will have a chance to rate each other’s film trailers according to the criteria that they helped to establish. Each group member should assume two roles for the group – cameraperson, video editor, actor, or writer. Each member must have at least but not more than two roles. For example, a student who decides to be a cameraperson and a video editor should not be expected to also act in the production. This will ensure that no one student is left doing the bulk of the work. 

I will explain all of this to the students so that they are aware of their audience and what is expected of them. The students will all have access to computers, the internet, movie editing software, and digital cameras at home, so the majority of the work will be done outside of class. I will hand out the assignment sheet and invite the class to add what criteria they think is missing. I will explain that they will be graded on how well they fulfill these criteria. They will also be given a rating sheet for their peers, which they will fill out on the premiere night.  The explanation should take about ten minutes.
3. Brainstorming for ideas (Day 1)
Now I will pose the following questions to each of the groups: What lines from the novel do you think would be most important to include in your trailer? Which characters will appear? What will they look like? What setting will your trailer mostly take place in? The hut by the sea? The cave? The school? The marketplace? I will next give out a handout to help the students organize the contents of their film trailers.  I will circulate among the groups to offer comments and suggestions.  This will take up the remainder of class time. 
4. Homework
Continue work on the guiding worksheet. Make a photocopy of the sheet and bring it to class tomorrow to hand in to me. Each member of the group should have a copy of the sheet. By tomorrow you should have a good idea of what you want your trailer to look like. 

5. Film treatment (Day two)

I will now give students an example of a film treatment. I will explain that it is basically a synopsis of everything that the audience can expect to see and is a selling point for producers. I will stress this last part – the job of the film treatment is to interest people in making and seeing this movie. I will ask the students to get into their film groups and work at writing their own film treatment for their trailer. It should basically include all of the information they came up with on their guiding worksheet, but give more details as to what everything will look like. I will emphasize the importance of making their treatments exciting, vivid, and interesting. This should take about twenty five minutes. 
6. Selling the book trailer (Day two)

Now, each group will paraphrase what their film treatments say in front of the class. This will be a way for the students to share with each other what they are working on. It may even give the other groups ideas. (Twenty minutes)
7. Homework

Continue work on the book trailer the next day, the day after that, and the weekend.

8. Premiere Night (Two weeks later)

The 6 groups will present their film trailer to an audience of friends, family, and other teachers. After each presentation, the students will fill out a rating guide for each group. I will assign the final grade based on their adherence to the criteria. 
HOW DID IT GO?

Did the students have fun? Were they conscientious about their work and did they put quality effort into their project? Did they make appropriate decisions regarding narration, characterization, music, and setting that revealed a close reading of What I Was? Hopefully the answers to these questions will all be in the affirmative. 
Final Project – Creating a Book Trailer
Congratulations! You’ve reached the end of the book. Now it’s time to find a way to hook other readers into reading Meg Rosoff’s What I Was. How can you find an interesting, exciting way to make readers curious about the novel? You will be writing, filming, and editing your very own book trailer. It’s similar to a movie trailer, but promotes a novel instead of a film. This project will be due two weeks from today. We will be having a class Premiere Night in school – your family and friends are invited to attend. Consider this assignment a substitute for a final essay test. 
You will have four members in each group. Each member must decide to take on two roles from the following list: Cameraperson, Actor, Video Editor, Writer. So, if you really want to get in front of the camera and act, make sure that you also help out the group in another way (maybe by writing part of the film treatment). No one should be left doing all of the work! 

Make sure your film treatment includes the following:

- One to two minutes in length

- Multiple short clips that change frequently. (Think movie trailers) 

- Features narrator voiceover 

- Highlights and condenses the most exciting parts of the novel

-Background music that conveys the same mood as the novel: (Happy and light, sad and brooding, etc.)

- Credits the author and the title of the book at the end.

-

-

-

Remember to post your trailer on Youtube!

Rating Sheet

Scenery          

                                                     


Score: ___ out of 10

(Are there multiple scenes?

 Does the background seem fitting?)

Costume/Acting                                       
Score: ___ out of 10

(Do the actors’ way of dress

 and mannerisms match the 

characters in the novel?)

Music




 
Score: ___ out of 10

 (Does it fit the action?

 Does it create an

 appropriate mood?)

Filming techniques



Score: ___ out of 10

(Is the camera too shaky? 

Steady? Are there different angles?)

Creativity and Artistry


Score: ___ out of 10

(Does this work seem original,

the product of hard work and 

effort?)

Total score: _____ X 2= _______

Additional Comments: 
Film Trailers Working Guide

Group members and assigned roles:

1. __________________  will be designated as _____________ and  ______________.

2.  __________________  will be designated as _____________ and  ______________.

3. __________________  will be designated as _____________ and  ______________.

4. __________________  will be designated as _____________ and  ______________.

Select five lines from the novel that you think you should include in your trailer. Give reasons for your choices:

1.

Reason:

2.

Reason:

3.

Reason:

4.

Reason:

5.

Reason:

Pick three or four images or scenes you want to include in your trailer. Give reasons for them.

Scene 1:

Reason:

Scene 2:

Reason:

Scene 3:

Reason:

Scene 4:
Reason:
What will your characters look like? What will they wear? Will they need any props?
What kind of music do you want to have playing? Will the music change at all?

What places and locations are you going to film at?
How will you organize your time?
____ day(s) planning

____ day(s) filming

____ day(s) editing
Sample Film Treatment for film based on Sylvia Plath’s The Bell Jar

Meet Esther Greenwood – a twenty-something on the verge of a breakdown. Is she crazy? Or is she just the product of her society? Is she the victim of clinical depression, or have the pressures of a consumer-driven and image-obsessed culture driven her to insanity? You get to decide.  The film begins in an office with Esther – young, distracted and disheveled in appearance meeting for the first time with her new therapist, Dr. Gordon. Dr. Gordon is a young, egocentric psychiatrist with images of perfection surrounding him, his family appears in photo frames on his desk, his college diplomas appear prominently on the wall; he has no real way of relating to Esther’s feeling of malaise and lack of direction. Dr. Gordon begins by commenting that Esther’s mother has remarked that Esther has seemed upset. Lost, unmotivated, and deeply plagued by the memories of traumatic experiences, Esther drifts off into memories of her life. 


The scene changes to the interior of a car, Esther’s mother has picked her up from the train station. Esther sits in the back seat, sunken low; she peers out the window at endless rows of middle class suburbia. Esther inexplicably has traces of blood on her cheeks. Her mother seems concerned about her and why she seems so withdrawn, she then informs Esther that she received a rejection letter for a large publishing company job that Esther had been eagerly hoping to get. The next scene depicts Esther on a ski trip; she feels awkward, lonely, and athletically challenged in contrast to all of her friends who she views as more able. While skiing down the mountain, she disassociates and in a dreamlike experience she imagines that she is really on the beach. Unaware that she has crashed with another skier and has broken her leg in two places, she keeps telling her friends that she wants to go back up and try the slope again.In the third scene, Esther is on a blind date set up by Match.com. The date is not going well, and Esther feels extremely self-conscious. At one point, she becomes convinced that she has blood on her cheeks, her date looks at her very oddly. She feels completely humiliated. 


Inter-spliced with these three scenes will be images and memories from her past, as well as her internal pressures, and desires. Some of these scenes will include: Esther – surprisingly poised and confident - bragging about getting that great new job for the publishing company, Esther imagining her life married with children, recollections of her childhood, memories from feeling stressed during college, etc. 


The film returns periodically to scene in the therapist’s office – each time the therapist gradually morphs into Esther’s mother, until finally Esther conflates the therapist and her mother as the same person. The final scene returns to the therapist’s office, only this time the therapist is again Dr. Gordon. Esther remains unchanged, her facial expressions emotionless. She exits cautiously, quietly tossing the photo frame into the garbage on the way out. Dr. Gordon casually makes a note to his secretary to book Ms. Greenwood a double session for next week. 

perne – To turn 


gyre - A turning round, revolution, whirl; a circular or spiral turn.
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